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 Explain the importance of building foundations for 
self-determination in early childhood. 

 Present an overview of the Foundations model. 

 Show how the model works. 

 Encourage discussion of how to use the model in 
your programs. 
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What is Self-Determination? 

When a person is a young adult, self-determination 
might mean the following:    

 Self-determination refers to the process of being in 
charge of one's own life to the degree that a 
person and that person's family believe is important. 
Self-determination involves the capacity, the 
needed supports, and the opportunity provided for 
making choices and decisions. 
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Foundations 

Why should We Focus on 
Self-Determination within Early 
Childhood Years?   Indian Prairie School District 204 –  

     Naperville/Aurora 
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Overview of the  
Foundations Model 
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Foundations Model Supporting the 
Development of Self-Determination 
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Child	  	  	  

Choice	  

Making	  

Focus  of Foundations  
for Self-Determination:  

Foundations 

1.  Choice-making 
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Child	  
Self-‐

Regul
a3on	  

Focus of Foundations 
for Self-Determination:   

      2.  Self-Regulation 
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Child	  

Engag
ement	  

Focus of Foundations 
for Self-Determination:   

3.  Engagement 
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What is the Foundations  
Intervention? 

Foundations 

• Try it out - see 
how  it works 

• How did it 
work? What  
is next?  

• Select an 
intervention 
based on 
assessment 

• Examine the 
routines and 
needs of the 
child 

Assess Select 

Try It Reflect 
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Assess: 

 Priorities based on child characteristics, strengths, 
and needs. 

 Family preferences. 

 Home and classroom routines. 
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Select: 

 Strategies to create accessible environments to 
maximize opportunities. 

 Strategies for intentional facilitation based on 
identified goals. 
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Try It 
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Reflect:  

 What are broad goals for enhancing foundations 
skills? 

 Did the child meet the goal? 
 What goal should we set next in order to build on 

what has already been accomplished? 
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The Foundations Intervention: 
A Closer Look 
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Before starting: Identify the Team 

  The Model works best with a facilitator – 
Supervisor, family liaison staff, itinerant ECSE 

  Preschool teacher with an interest in the 
project and a student she/he thinks will 
benefit 

  A family member with a concern about his/
her child 

Foundations 22 



Partnership for Mian 
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Step 1: The First Meeting (Assess) 

 Together, the team: 

  Reviews the process, answer questions. 

  Discusses the partnership guidelines. 

  Articulates hopes and vision for the child. 

  Discusses the Routines-Based Interview. 

  Agrees on short-term goals to work on current needs 
at home and at school.  
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Families-Routine: Starting the  
Day-Dressing 

Practitioners-Routine: Starting the Day-
Transition to school/drop off 

Conversation:  
•  How does your child’s day start when getting ready for school? 

•  What are some of the emotions your child usually has as he or 
she starts the day? 

•  How much can your child do on his or her own to get dressed 
and ready for the day? 

•  What helps your child focus attention of getting up and getting 
dressed for the day? 

•  What would make morning routine more enjoyable for you and 
your child? 

For Reflection: 
•  How does the school day start for this child? 

•  What are some of the emotions this child in your class usually 
has as he or she starts the day? 

•  How much can this child in your class do on his or her own to 
transition to school for the day? 

•  What helps this child in your class focus his or her attention on 
the drop-off routine and getting ready  to begin the day? 

•  What would make the morning routine more enjoyable for this 
child and your class? 

Self-Regulation Self-Regulation 

Choice-Making Choice-Making 

Engagement Engagement 

Satisfaction with this Routine: Circle one 
•  Not at all Satisfied 
•  Satisfied 
•  Very Satisfied  

Satisfaction with this Routine: Circle one 
•  Not at all Satisfied 
•  Satisfied 
•  Very Satisfied  

Foundations 

Think about the start of the day  
for this child at home and  school (adapted from 

McWilliam, 2010) 
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Tips for facilitating the RBI 

Dyad already has 
specific ideas for 

goals 

Skip to portions of RBI 
that are relevant 

Practitioner and family 
member take turns at 

each phase of the day; 
do not go through the 

whole RBI for each 
context before the other 

one shares 

Dyad has no goals in 
mind  

Use the RBI to help the 
team share with each 

other the answers to the 
questions at each major 

phase of the day 

Practitioner and family 
member take turns at 

each phase of the day; 
do not go through the 

whole RBI for each 
context before the other 

one shares 
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Families- Routine: Play time at 
Home 

Practitioners- Routine: Group 
time/ Circle time 

For Reflection 
•  What is play time like for you and the child at home? 

•  How much can the child do on his or her own? 

•  Describe the child’s play time preferences (e.g. toy 
preference, activity choice, support needed from 
adults) and how he or she communicates those to you. 

•  What would make play time more enjoyable for you 
and the child at home? 

For Reflection: 
•  What is group/circle time like for you and this child in 

your class? 

•  How much can this child do on his or her own? 
•  Describe the child’s group time preferences (e.g. 

need for fidget toys, position in circle/group, length of 
time able to sit with group, support needed from 
adults) and how he or she communicates those to 
you. 

•  What would make group/circle times more enjoyable 
for you and this child in your class? 

Self-Regulation:   Self-Regulation 

Choice-Making   Mian makes whining noises instead of 
asking for help directly 

Choice-Making 

Engagement Engagement:  Mian is mostly silent at school, does not 
engage with other children, and plays along or watches 
the other children 

Satisfaction with this Routine: Circle one 
•  Not at all Satisfied 
•  Satisfied 
•  Very Satisfied  

Satisfaction with this Routine: Circle one 
•  Not at all Satisfied 
•  Satisfied 
•  Very Satisfied  

Focus on Play time routines for Mian 
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Mian during group time 
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  [insert here – one of the pre-videos of 
“Mian” not participating] 



Step 2: Select a Strategy (Select) 
 Discuss what the dyad has tried before: What 

worked? What did not work? 

 Brainstorm strategies to try to get the desired 
changes for the child. 

  If needed, consult the Foundations Treasure Chest 
for ideas. 

 Select a strategy and talk together about the steps 
to implement the strategies at home and at school. 

 Set criteria for how to determine if the strategies are 
working. 

Foundations 29 
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http://beachcenter.org/education_and_training/self-
detrmination/treasure_chest.aspx?JScript=1&JScript=1   
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Key Elements/Criteria for Goal Statement	  
Feasible:  
Goal is short-term and can be attained in ___ weeks?	  
Focus:   
Goal is related to a routine that needs support? 
Goal is a priority for child’s development?   
Do Family and/or Practitioner support goal?	  
Useful: 
Goal is functional and meaningful? 
Is the goal age appropriate for preschool?  
Does the goal support meaningful inclusion? 
Are there opportunities for practice of goal? 
Will this goal topic generalize to other settings? 	  
Accurate: 
Are goal activities observable (actions or outcomes)? 
Can you measure the goal over time? 
Are you or others able to monitor the goal?	  
Goal Relevance/Acceptability: 
Is the goal culturally sensitive, and centered within family culture? 
Does this goal promote child’s health and safety?	  



LEVEL OF COMPLETION MEASURE 1 
LEVEL OF ADULT SUPPORT  

MEASURE 2 
ENGAGEMENT OF PEERS  

OTHER  
INFORMATION 

Much less 
than expected 

Requires multiple adult 
guidance (verbal prompts, 
gestures, reminders, book) 
throughout the play activity.  

Only plays with Maevb 

Somewhat less 
than expected 

Requires some adult 
guidance to start/maintain 
the play activity 

Plays with Maevb OR Lukas 
OR Tajis 

 Expected Level of 
outcome 

Completes with few to no 
supports and little to no adult 
guidance to maintain the play 
activity 

Plays with Maevb, Lukas, & 
Tajis 

Somewhat more 
than expected 

Initiates on his own but needs 
some adult guidance to 
continue  

 Plays with a new peer (not 
above) 

Much more 
than expected 

Initiates on his own with no 
supports 

Plays with new peers who are 
very different in temperament 

Comments 
 Mian is very engaged in the “discovery” activity, some throwing actions, play with 
trucks, etc.  Please build this play around an engaging activity for him.  Also, note that 
noise level may interfere in his ability to focus with others. 

 Foundations Goal Attainment Scaling 

Child _____Mian_________Practitioner/Parent__Annie/Lia______________ Date begun_4/29/2011_____ 
Goal : Mian will play (ask questions, given directions, share toys) with other peers with adult support.  
ENGAGEMENT 
Measure One : Level of adult support (verbal prompts, photo book with directions or reminders, gestures)   
Measure Two: Engagement of peers (those with the same temperament - Maevb, Lukas, Tajis to others not 
as familiar) 
Date this GAS ended _____________________ 

(Start this form by filling in the goal and measures when a goal has been set ) 

(Circle the level of completion and date when a goal has been rated)  
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Selected Intervention 
Strategies 
 Encouraged staff to slow down when 

speaking to the child.* 
 Encouraged staff to use wait time when 

expecting a response.* 
 Encouraged staff to use more Chinese 

words.*  
 Developed a social story 
*Good practices for preserving dual 
language 
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Step 3: Try It 

  Implement the strategies at home and at school, 

 Videotape the child doing the strategy several 
times. 

 Check in with partners and facilitator to discuss how 
the strategy is working. 
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Video of Annie and Mian’s 
dad trying the intervention 
  [insert video here] 
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Step 4: Reflect 

 Share home and classroom videos with both team 
members. 

 Review videos and experiences and discuss results. 

 Discuss the effectiveness of the strategy. 

 Decide:  new strategy, new goal? 
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How did it work for Mian? 
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Before, he would just stand outside and 
watch and never played with anything or 
anyone.  Now he is almost always engaged
—and he has had the lead in dramatic play 
a few times.  . . . That goes into choice 
making also.  He is making choices about 
what to play.  He is much more engaged. 

     -- Annie 



Here’s Mian now:  

38 

Insert one post-video of Mian playing with 
other children 
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Background Information 
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Background Resources 
Introduction 

  Brotherson, M. J., Cook, C., Erwin, E., & Weigel, C. (2008). Understanding self-
determination and Families of young children with disabilities in home 
environments. Journal of Early Intervention, 31(1), 22-43. 

  Erwin, E., Brotherson, M.J., Palmer, S. Cook, C. Weigel, C. & Summers, J. A. 
(2009). How to promote self-determination for young children with disabilities: 
Evidence-based strategies for early childhood practitioners and families. 
Young Exceptional Children, 12(2), 27-37. 

  Palmer, S., Summers, J. A., Brotherson, M. J., Erwin, E., & Maude, S. P. (under 
review). Building a foundation for self-determination in early childhood: An 
inclusive model for children with disabilities. Topics in Early Childhood Special 
Education. 

  Summers, J. A., Palmer, S. B., Erwin, E. J., Brotherson, M. J., & Maude S. P. 
(2010). Family wisdom. Lawrence, KS:  Foundations for Early Self-Determination 

Project, Beach Center, University of Kansas. 
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Background Resources  
Partnership 

  Dunst, C. J., Trivette, C. M., & Snyder, D. M. (2000). Family-professional 
partnerships: A behavioral science perspective. In M. J. Fine & R. L. 
Simpson (Eds.), Collaboration with parents and families of children and 
youth with exceptionalities (2nd ed., pp. 27-48). Austin, TX: PRO-ED. 

  http://community.fpg.unc.edu/connect-modules/learners/module-4 

  Partnership references (Shogren & Turnbull, 2006). 

  Sandall, S., Hemmeter, M.L., Smith, B.J., & McLean, M.E. (2005).  DEC 
recommended practices:  A comprehensive guide for practical 
application in early intervention/early childhood special education.  
Longmont, CO: Sopris West. 

  Weiss, H., Caspe, M., & Lopez, M. E. (2008). Family involvement promotes 
success for young children. In M. M. Cornish (Ed.), Promising practices for 
partnering with families in the early years (pp. 1-19). Charlotte, NC: 
Information Age Publishing Inc. 
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Background Resources 
The Foundations Model 

  References on Partnership 
Shogren, K. A., & Turnbull, A. P. (2006). Promoting self-determination in young 
children with disabilities: The critical role of families. Infants and Young Children, 19, 
338-352. 

  Choice-making 
McCormick, K. M., Jolivette, K., & Ridgley, R. (2003) Choice-making: as an 
intervention strategy for young children. Young Exceptional Children, 3(3), 3-10. 

  Self-Regulation 
Dunn, W. (2011). Sensory processing: Tools for supporting young children in 
everyday life.  In C. Groark & S. Maude (Eds.) Early childhood intervention: 
Shaping the future for children with special needs and their families, Vol. 2: Proven 
and promising practices (pp. 137-166). Santa Barbara, CA: ABC-CLIO/Praeger. 

Feldman, R. (2009). The development of regulatory functions from birth to 5 years: 
insights from premature infants. Child Development, 80(2), 544-561. 

  Engagement 
Reonharsten, D. R., Garfinkle, A. N., & Wolery, M. (2002). Engagement with toys in 
two-year-old children with autism: Teacher selection and child choice. Research 
and Practice for Persons With Severe Disabilities, 27,175-187. 
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Background Resources 
The Foundations Model (cont.) 

 Foundations of Self-Determination in Early 
Childhood Guide to the Process: Phase 3 

 http://ies.ed.gov/ncser/pdf/NCSERprojects.pdf 

 http://ies.ed.gov/funding/grantsearch/index.asp?
mode=2&sort=1&order=1&all=1&search=ProgramN
ame&slctProgram=27 

 http://www.beachcenter.org/
education_and_training/self-determination/
default.aspx 
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